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This paper 1s based on 10 weeks of experience as a Teaching 

As!..--;ista.nt in the T8.pe Music Project of the UC ~3D Musi c 1 Program., 

Any and all observations made in this pr::tper must therefore be un­

derstood in the 1ight of' my brief experience in only one portion 

of the program.. This pc-1per ts written from a v]_ewpoint of consid-;... 

erable enthusiasm for the course, though I shall, of course, be 

q1.J.i te frR.nk in my evaluation of the problems I think the course has .. 

These problems fall into tv;,ro main areas, those of conf' licts betvfeen: 

concept· · and · content and those of physical administration". First 

though, a discussion of the basic nature of the course and the 

methods used in its implementation. 

Physically, the cours e consists of three meetings a week. One 

is a one honr lecture e.ttended by all the students and usual1y de­

voted to some work or works of 20th century music. The second and 

third are 2 hour l:3.borator:y periods r1ttended by small groups of 

·students. One of these 1r-:tbs is an improvis2,tion lab "~Nhere the 

students hopefulJ.y obtain some form of :improvise,tory and sonic 

sensibility in addition to developing skills in the uses of grapbiic 

no'ta.tion. The other is an enviironmental music/ta.pe music· laboratory 

in which the students present work done outside of class in collect­

ing f.wi th portable tape recorders) environ..rnental soundso These 

sounds are then treated by the class as a springboard for what ane 

termed "environmental dialogD .. es"- a responding, ~ thru . imitation or _!!§:-­
reenforcement, to pitches contained in the environrnent. Actual 11 l f·v .. e 11 

environments are Hlso used ~for this type of inters,ctive evente 

The course is stru.ctured so the_t vthile there is basically one f'acul ty 

member in charge, he very seldom ap~pears in the role o·f teacher, 

the lectures being divided betv..reen this faculty mernber · and two oth-ers., 

while the la.boratory course·s are taught by individual gre .. duate stu~ 

dents o~ faculty members. 
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The aim of the course 9 in each of these activities, is to attempt 

to develop an openness and awareness to sounds,, a real sensitivity,r 

.. ~ ?;r.: 

to the quality of the student''s sonic experiences. As one student 

put .it , nr now hePr sounds d.ifferently than when I used to let them 

just ·enter my ears •. " · 1 
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To accomplish this ear-opening, the course relies heavily on 

serious music and musical techniques of the mic1-~20th cent1 .. 1ry, boirh 

of which are largely unfn.mil i ar to the studentso By confronting 

the students 'vi t h unJ.'Etmi1iar sounds nnd methods of sound production 

(.im:9rovisatiOn v.:j_th conventionc~1 instruments in an unconventional 

manner, use o.f. tape recorders), the course seeks to develop in the 

student percep·live abilitie s that probably would not h ave otherwise 

developed. In the long run, this and other educatm~y experiences 

ca n (ho~ efully ) only serve ' to broaden t h e student, to make him more 

fundamentally aware of t he sensory experience t h c:.1. t surrounds him, 

and es~entially to develop a person who is freer, more op en, less 

·unav,lare of his own artificiD .. lly i.mpo c-:3 ed li:rni. tat ions" 

The 1 e c ture at t em_pt s, throuc;h v a rious ~~1e ,-: ns" to provide expo sure 

to 20 th century mus ics and music 2"l idee,s tn a m8,!1.ner that is hope­

ful l y broadening. . The students usual l y listen to 2 recording of 

a piece of · music and t!'lCn n.re asl{ed cert e.in very ~3p ecific questions 

rege,rding the compOE)ition. These questio:r.u:_:: usually relate to 

unconventional methods of f-: ound production, organi zation, etco At 

other times the class has watched films about 20th century composers 

or has divided up for large group music a l excercises .( "irnprovisation") o 

A fu~ther act~vity of this class is the extension of this writing 

ab c) lJ.t unf'amiliar r11usics thru the requireing of v..rri tten reports on 

. concerts . given by the UC :=;D Musi c De:p8,rt:Jlent. 

The improvisat ion lab s ere not so much labs in "i'mprovisatian"· 

per se, but are r a ther "cre8,ti ve exerc ise 11 periods, vvhere certa in 

exe~cises ere·ass igned the students. These exercise deal wit~ 

shaping of sounds, relations of sounds, etc. The students ~re 

graduall y introduced to graphic notation, a non-note oriented 

notation of musica.l sounds, and a re eventually assigned to compose 

a composition using both the gr<:::tphic notation s,nd their nevvly deve1- . 

op ed sensitivities. 

The t~p e l ab s are a mixture of working with tape recorders ·es 

a musical · instrument and . dealing with environmental sounds., The 

students -record environment~~ they find interesting, v1ri te verbal 

· descriptions of their own :favorite s ounds ~· sound di21,ries), and per- · 

~orm environ.111ental dievlogs- a cre c..:J,ti ve exercise where the students 

attempt to match pitches with sol:tnds in the enviromne~to 
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Each of these excrcisos is aimed ~-1 t developing n real rnvareness to 

sou.nds in each student, and each exerci~3e, in a different mam1er,. 

e.t·tempts to }'Ut another chink in the armor of unconsciousness th8.t 

has been buiJ.t around the student by most of his previous edticationo 

The results of this p:co :!:rG.m have been encouraging,. so far. · 

Students ~ m?.de more avvare of sounds, r::1nd they ,~ opened up to 
a greater or les[_::: er extent e Students develop a much keener attitude 

toward events around them, not only through · sound, ·but. through aJJl 

the senses •. Sens ory awakening, in c) ne form_ or another, usually does 

occur. 

However,~ the effectiveness of this course is hampered by a number 

of problems, and I would now· like to discu ~) s some of these from rny 

own p ersonal viewpoint. As I see it, the two biggeat problems with 

the course currently are a conf1.;s ion that exists on many levels be­

t:ween course concept and content and a problem of physic e.l org:::~,niza­

tion of course ms terial~ 

The biggest 1 most glarin~ philosophi6al inconsistency with this 

course i ·s that it :Ls a requirement. While fully realizing that much 

of the funding necessary to run a course of t his natv.re results pre­

cisely li.ecause the course is a requirement, I would nonetheless ]jike 

to take some v1ell-deserved bites at the hand that feeds us. The 

making of the cours'e 2 requirement ,zt)! mak es the course overcrovrded, 

and 2}. puts iri e- nuJnber of people who,. though good students ,J vvoul"d 

just a s soon be doing E;omething elsee In my opinion, any f'orm of 

coercion in educat ion is b a d- p~ople lea rn only when ~nd what ·they 

wa nt to, and in: a course like this, which aims s t the exact oppo~ite 

of coercibn, it seems very hypocritical to ~se such coercion$ Steps 

should be t B.ken i;o eliminate specific derrree requirements altogether, ,· 

(as in the ·state U •. of Nev.r York system) or else to eliminate the 

vc.~_lidi ty of any music course in serving in any non-major univers ity 

requirement whatever. This may give us fewer students to work with, 

but it would certainly enable us to do a better job with those we 

had, for these would be students motivated to t a ke the course and 

not prisoners of 2v tyr~:.nnical degree programo ]t ·.Eltould also be 

·emphasi•ze·a ·1;-hat in euch 8 . non-·required program, students would be 

told cours·e, philosophy in explicit detail in the · ~_cate.log. The aim 
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is to get only stu.clents in Ol:tt' clr1. S[;es \vho t;.re ertgc r and willing to 

learn wlr~. t we have to offer~ Ag::; .. in, I realize that current structuring 

of the Univers:ity makes DUCh proposD.ls impossible,, but I feel that 

awareness of the conflict a.s it currently exists is at least better 

than ignorancee. 

Ano ther corrflict between concept/content is, I feel, tha t the 

course :is still to o much o ~f r~. mu s ic a E;precia.ti (.J n cla ~:; s., ~his is 

especially true in t h e lectures. The students a re still being tdlld 

a.bout "G~{EAT MUSIC "; just" t .he do.tes a nd me thod of telling (indirect 

inference) have changed. And students may not h a.ve recorded en­

vironments or im~rovised j_n the old days of music apprecia tion bul.t 

t he as·r~ ignments as now h a.ndled seem to sma ck a li tt1e too much of 

."nev1 music" appreci:::1.tion. A more honest r e o.liza tion of the aim of 

the cour~, tha t is, sensory awakening thru sound experience, vrould 

help to eliminate much of the confu~:::;ion here. I f eel tha t in the 

first q·uarter t he word "music" should b e used as little as pos s ible, 

and very little "real :arusic" should be employedo Our main material 

should be raw sound us ed in a very clear, explicit wayo, 

Within this · criticism of the music appreciation leanings of 

tha . course, the lectures draw especial1y h eavy criticism. 11hey 

seem unrelated to the rest of th~ cours e and are even in their 

looseness, too rigidly structu.redo This is through no f e:ul t of any 

lecturer, but jus t because of t he ba~ic nature of the lecture itself. 

While I firmly believe student should know ex2ctly wh~t: is, educat i on­

al l y7 c oing to ha 9p en to them, I do not feel it should be done in a 

setting which, no matter how loosely run, smacks of the second most 

repressive element of the rest of their on-campus lives~ (The first, 

of c ourse~ being requirements~) 

One of , the most obvious problems is the seeming l a ck of organiza­

tiono · "One of the worst org9.nized couses i t ·vhas ever been m.y dis­

pleasure to tal{e ,," wrote one student e Others, more gently, also 

related confusion about the apparent di:sorganization of activities 

going , on around them,. The problem here· is that although ~ know 

exactly what w e. •re doing, we do _not give the j_mpression that we doe 

Per_haps e .. n op~ing statement whose content, more ele·gantly expre:ssed 9 

was HThis ·is a course in sensory awakening., Everything you do in 

this course will be directed tow~-·· rds that end, "would help.: · And 

reiteration of this from time to time would help, a lso, in rrry opinion Q 

'·' 
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It has been my eXJ_)erience, both ar:) student and teacber,. that students 

do not like to be confused aoov~t their course content, do not like 

to be kept guessing. And tel::L.ing them th ~::· t the course is about 

Ilistening to new muoic, improvisation or environmental music only 

serves to pl·1ce so much shrubbery in f :c·on-t of the student's percep­

tion of the true nature of the course o· And in t a lking vvi th the 

students, I re a lly get the feeli11.g that the lab content is, in their 

opinion, the couVse coij.tentO<> Something sou1d be done to correct thiso 

Aside from the seeming disorganization, this year tue course 

really sufl'ered through an unfortunate timing of eventso Almost 

every one of my f:> tud.ents wanted the labs to start earlier in t he 

quarjer and especially in the improvis<=:ltion labs, wanted a more 

gradual unfolding of material~ I at ·t ended one improvisation 1:::1,b 

and one final t a peing, and a ll the sensitivity built up in the lcib· 

was completely a n d t hcroughly shattered by the bad timing and arbitrary 

nature of the finul assignment. A more fortuit ous timing would have 

be en highly desireabl:_~ , to say the least o 

Another problem, alrea dy mentioned, is the overcrowding of th~ 

labs. I simply had too mr:~ ny people ·:.in my l 2.bs to do 2,n ef'fecti ve 

job, ·and the indiscrimina te method of signing up in the office did 

nothing to help this ma tter, either. 
I: vvill now turn my ~J. ttention to my t [:lpe l ~: ... b and attempt to 

, mHke some criticisms from the standpoint of rn.yr prac -t; ical experiencese.­

F.irst of a.l1 9 NONE of my students unde~"stood the environmental dialogc;· 

This vvas bece,use their instructor did not underst c:,nc1 the environ:mental 

dia log. - I felt th~t inadequate explanation, practice and experience 
with this was "l)rovl· ded for ·t 1~ e rn r. If VH • t t h 1.~ -1. . ..L•.iioS(II rv8 art-) golng 0 · e a c 

something, we are going to have to learn it ourselves, and learn· it 

well-and I feel that ade~uate opportunity to do this was not pr~ 

vided thj_s quarter., Another criticism of the environmenta l dialog 

is a personal one.. TJ:1at is, in a course where students are developing 

sensitivity to sounds as a whole, ~he elevation of the pitch parameter 

~o a p~~tion of seE"~ming supremr0.cy is archaic.. And we do elevate 

pitch to this position in this exerci1se. Do we ask them to match 

timbre 7 dynamics, envelope? No, we ask them to match pitches. ' ~or 

those of us who have come to regard pitch 1:.1.s one of the least 

f .mportant aspects of mur:3 icnl organi~')t:.rtion, this emphasis on pitch · is 

very disturbing, indeed •. 
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I vvou.ld further maintEin that the current ::· et-up of the environ-
. . 
': mental dialog within the context of the tape l abn is arbitrary and 

should be clarified.. ~rhe .n ~:-1-ture of "t11pe is ~>uch thu.t it c a n suggest 

ITt8.ny sounds and a.ctivi ties not otherwir:; e pos~3 ible. A simplest 

example is the playing of' a tape backW <J.rds. In short, the use of 

tape, by its very nature, sugc ests active physical activitieso 

There is lots of movement involved in making a ta:re piece. It is 

a supremely physical activity. The nature of rrrusical vvork with 

the enviro.runent ir3, on the othe:c h-:, nd., such ths.t one, v1hile very 

active mentally, is very pas::..)i ve physically. You can't listen·· to 

the grass gro·wing while your ple:~.ying soccero ~Che benefits to be 

derived from theue t v.,r o diverse activit j_ es r:. re potentially irn .. mense. 

I feel hovvever, the.t our current mixt1..1..re of the two promotes coiF­

fusion, 2 type of bodily schizophrenia , as it were. And this 

confusion in a situation tha.t emph··, siijes mind-body synch-ups can 

be very destn1ctive to our ~ood aims~ This confusion could be 
lessened or elimina ted by shifting the emphasis either more towards 
the environment or more towHrds the t:-1 pe or by complete se:paratiDn 
of the· two activities. T feel though, that the current mixture is 

not quite a n idea l situation. 

These criticisms should be understood a s t h e c±iticisms . of one 

who has a -positive enthusiasm for the c our E~ e <i) The j_dea of a course 
of this type excites ae greatly. rr h e b i ggeBt single fault I find 

with the course., in fact, is its sloppines s ~~~ All my criticisms, 
wh ether of philosophica l or practica l na ture , have that one central 

idea. That is, t he course is novr sloppy? and it rreedn v't be.. J;n· 
my opinion, aJ..l the,t is necessary to alleviate th~Ls condition is 

cl~ rify our InJrposes, both to o·ursel ves e.nd our students,: and 

merely plan the physical det~:) ils of the class vvell enough in advance 

as to avoid pedagogical situations incon::=;istant v1i th our educational 

aims. G'iven a slight clarification and organization, Ji feil thati; ; · 

an outstanding concept ~~uch as this course can be given the brilliiant 

realization it so richly deserves. 


