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\ LISTENING TO MUSIC - Younger Children 

1. Young children are, by nature, "doers" rather than listeners. They must, there
fore learn how to listen attentively and perceptively. 

- in the beginning, musical selections should be short, tuneful, varied, 
obvious enough to "speak" to children, and many of them should invite 
rhythmic-dra~atic movement. 

- children should listen to a composition at first with eyes closed, so 
that they can concentrate upon hearing and thinking about the music 
with no distraction. 

- as they listen to a composition they should be encouraged to discover as 
much as possible for themselves. 

- the teacher can then focus attention upon other obvious musical elements, 
as they listen again and again. 

2. Children respond initially to the more obvious "musical highlights." They grow 
gradually in their ability to perceive the more subtle features of the music. 

- constituent elements of melody, rhythm, form, texture. 
- expressive elements of tempo, dynamics, timbre. 

3. Children grow in their understanding of musical meanings by responding to the 
music in action. 

- moving rhythmically to music that invites walking, skipping, galloping, 
hopping, marching, dancing, and the like. 

- dramatizing and designing melodic contour, obvious sectional patterns, 
phrase lengths, obvious phrase patterns, changes in tempo, changes in 
dynamics, changes of mood .. 

- clapping or playing on rhythm instruments the metric beat, accented beats, 
colorful rhythmic figures, various meters (2 1 s, 3's, 4's, 5's, 6 1 s, 71 s), 
changing tempi, changes in dynamics. 

- singing themes or playing simple melodic passages on keyboard instruments. 
- following notated themes with eyes while listening to the music. 
- reading simpler notated themes and rhythmic passages taken from the score. 
- recognizing and discussing obviously contrasting instrumental tone colors, 

contrasting tempi, contrasting dynamics, simple musical forms. 

4. Associations vnth related arts and other subject areas are explored when the 
composer's intent is not violated. 

suggest descriptive words that express the musical mood ("how the music 
makes us feel.") 

- paint or draw designs of contrasting musical moods, contrasting meters, 
contrasting tone colors, and so on. 

- follow or dramatize the story content of program music, such as 
McDowell's "Of a Tailor and a Bear" or Copland's "Circus Music" from The 
Red Pony. 

-make up dances for ballet music, such as Tschaikowsky's "Dance of the 
Little Swans" from Swan Lake or Ginastera's "1il}heat Dance" from Estancia. 

-paint your own interpretation of Moussorgsky's "Ballet of the Unhatched 
Chicks" or "Bydlo" from Pictures at an Exhibition. 

-discover how the composer's music expresses ideas found in the poem upon 
which he based his music, such as Prokofieff's "Departure" or "Waltz on 
the Ice" from Winter Holiday. 
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5. Interesting and pertinent information about the composer, historical period, 
musical style, performer(s) and the like is frequently provided. 

- in anecdotal form by the teacher. 
- by children who are ready to read reference books in the school library 

and report briefly to t he class. 

6. Whenever possible, the listening experience should lead directly into individual 
experimentation with new musical concepts, listening to other compositions, and 
so on. For instance, 

- after listening to the up and down movement of a melody, find as many 
things as you can that move up and down. Play your own up and down 
tunes for them. 

- experiment with the sound of major and minor on the autoharp. 
- make up a musical story on melody bells or piano using tones in low, 

medium and high registers. · \ 
- paint . your impression of crescendo, diminuendo, accelera~do, ritardando, 

fermata, staccato, legato. 
- experiment with the above musical terms on various rhythm instruments 

and by dancing. 
- make up a dance or rhythm instruments composition in AB or ABA form • 

. 7. There are many ways to introduce a new musical composition to children. The 
teacher should vary the process, both to heighten motivation and encourage child 
discovery of the musical content. For instance, 

in presenting descri?tive music, withhold the title while the music is 
played. Then let children dance the music, move rhythmically to it, or 
dramatize "their" stories. Later, mention the composer's title and dis
cuss it. 
in presenting descriptive music, withhold the title while the music is 
played. Then let children suggest their own titles, together with 
reasons why they seem to fit the music. Finally, discuss the composer's 
title. 

- in presenting descriptive music, mention the title first, then ask chil
dren to "predict" how the music might sound. Then play the record and let 
them conf j_rm their predictions. 

-before listening, write the title on the board and let children discussit 

8. The success of the listening experience is dependent upon the teacher. 

- he must know the music intimately and knowledgeably. 
- he must display an attitude of inner excitement as he develops the lesso~. 
- he must question much more frequently than he tells. Questions lead to 

children's own discoveries about the music. 
- he must be receptive to children's opinions and preferences, rather than 

indifferent or hostile to them. 
- sometimes he should participate freely with children, as they respond 

actively to the music. ----

- Gladys Tipton 
Professor of Music Education 
Teachers College, Columbia University 

"The best 't-vay to learn about music is to listen to it.. But mere listening is not 
enough. It is how you listen and what you listen for that is important." 

- Elie Siegmeister in Invitation to Music 



I 

4 t 

, .... . ... 
Tl -



, 

T tr 
IV z 1.11 

;r II 
}" 

I • I I 

1' I. ' s' 
z. ,, I I 

.._, 
~ ,. 







I 

~/ I --r ~ -~- ~ 

r r 
I 

J 

I 


